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Course overview [from the Specification]

Overview:

Your coursework is worth 20% of your A Level History grade. It is internally marked by two
members of staff, then externally moderated by Edexcel.

The purpose of this coursework is to enable students to develop skills in the analysis and
evaluation of interpretations of history in a chosen question, problem or issue as part of an
independently researched assignment.

The focus is on understanding the nature and purpose of the work of the historian. Students
will be required to form a critical view based on relevant reading on the question, problem
or issue.

The final assignment should analyse, explain and evaluate the interpretations in the three
chosen works and reach an overall judgement on the view, making use of supplementary
reading.

This means you are required to investigate a historical problem, question or issue to form a
critical view based on relevant reading on the topic. As part of your research, you are
specifically required to analyse, explain and evaluate the interpretations of three historians
on the topic.

In the process of producing the coursework, you will:
e recognise that the interpretations are representations and constructions of the past.
e recognise how the interpretations relate to the question that you seek to answer.
e analyse and comprehend the defining elements of particular interpretations.
e explain why historians arrive at their interpretations.
e be able to evaluate differing interpretations against appropriate and relevant
criteria.
e understand that differences in interpretation can be legitimate.

As a result of the research, students must produce a written assignment, with a
recommended word count of between 3,000 and 4,000 words. The assignment should
include a bibliography as well as any references for quotations and citations.

The coursework is assessed using a centre-set assignment. Assignments must meet the
requirements detailed below. An assignment framework is provided to support the
development of individual assignments.
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Content:

Learning objectives - Students will:

e recognise that interpretations are representations and constructions of the past.

e recognise the relationships between interpretations and the questions that they seek to
ask and answer.

e comprehend and analyse the defining elements of particular interpretations.

e explain why historians arrive at the interpretations they do and understand that
differences in interpretation can be legitimate.

e Dbe able to evaluate differing interpretations against appropriate and relevant criteria.

e organise and communicate their findings.

Your teacher will provide information that covers the work of historians in creating
interpretations and approaches to the analysis and evaluation of historical interpretations,
for example to develop understanding of:

e the range of methods used by historians in their work.

e the diverse range of focuses and purposes that historians have.

e the different perspectives of historians.

The course should also help you to develop enquiry skills, for example:
o effective record keeping and referencing.
e planning skills
o effective use of a library and the internet.

Assignment topic and question

Your coursework question is not specified by Pearson Edexcel, but it should be “sufficiently
complex and interesting enough to have generated disagreement between historians”.

The coursework may cover a new topic area question, problem or issue, dependent on your
interests and provided there is a range of suitable interpretations available. Any historical
period of study can be appropriate, providing that the question “meets the requirements of
being sufficiently complex and interesting enough to have generated disagreement between
historians”, and that there are “sufficient published resources available for students to
exercise individual judgement”.

The question, problem or issue could concern any of the following perspectives: aesthetic,
cultural, economic, ethnic, political, religious, scientific, social or technological, and could
include debates on change, continuity, causation, consequence, similarity, difference,
significance or the key features of societies and periods. The problems or issues debated by
historians are varied and this will be reflected in the question formulation. Some examples
are given below. Historians have disagreed about:

e The consequences of ...
e The nature of...
e The extent of change in ...
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to which ... improved ...

How far ... succeeded

How far ... was responsible for ...

Whether ... can be seen as a turning point in ...

Common / well-resourced questions include, ‘Historians have disagreed about:

The extent of change brought about by Norman conquest

The impact of the Black Death on society in England

The nature of the witch craze

The character of the English Reformation

How far Oliver Cromwell was responsible for the failings of the Protectorate
How far Catherine the Great can be seen as an Enlightened Despot
Whether the 1832 Parliamentary Reform Act is aptly termed 'Great'
The defeat of the South in the American Civil War

The impact of suffragette militancy on the cause of women's suffrage
The causes of the First World War

The causes of the Russian Revolution[s] [February or October]

The extent to which Stalin destroyed Lenin's legacy

The causes of Hitler’s rise to power

The nature of Hitler's dictatorship

The consequences of Neville Chamberlain's policy of appeasement
The origins of the Cold War

The reasons for the ending of the Cold War

Unfortunately, many ‘popular history’ topics such as ‘who was Jack the Ripper?’ or ‘who
shot JFK’ do not have the necessary range of different interpretations by academic
historians to meet the requirements of the coursework, nor do they lend themselves to
answers where the student can produce a critical judgement of the topic.

Coursework can cover interpretations of a question, problem or issue related to content
covered in Paper 1, 2 or 3 [e.g. a question on the Cold War would be allowed even though
there is some cross-over with Paper 1]. However, the coursework task must not duplicate
coverage of the historical interpretations section studied for Paper 1 [Paper 1 Unit 5
Reagan]. Your teacher and Edexcel moderators will check this.

You should therefore select a topic from the Edexcel coursework questions booklet. These
are well-known historical debates that will allow you to meet the assessment criteria
because there are a suitable range of interpretations available. You must select your topic
and resources [including three chosen works] from the booklet independently, and these
will be checked by the teacher [and Edexcel coursework advisory service]. Students can
choose the same topics/questions, but the research and written essay must be your own
work [Al and plagiarism checks are conducted both internally and by Edexcel]. Some schools
choose a single topic and question for all of their students in advance; at KLS, we allow you
to select from pre-approved topics to ensure success, whilst giving you choice and therefore
ownership of your coursework topic.
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You can of course deviate from the exact question title given in the booklet, and we would
encourage you to do so. You could change the factor in the question, for example.

We would advise against choosing your own topic [outside of the booklet] unless you are
able to fully justify this in your coursework proporal form [and the Edexcel advisory service
approves]. It might be that you have had a long term interest in a particular topic and you
would need to prove that you have sufficient knowledge of the historical debate in order for
this to be approved. However, it is important that you are aware that choosing a less well-
known debate often means that there are fewer resources and interpretations available to
you, and they are harder to access [readily / for free]. It can also make it harder for you to
access the higher marks in the mark scheme. In the past, students who have chosen more
obscure individual topics have done less well than those who selected their topic from the
Edexcel coursework questions booklet.

There is no minimum or maximum length of time-period for the coursework. The
appropriate length will depend on the topic chosen, which could be a single key event or a
period of decades or longer. It should have sufficient scope to allow you to engage with the
chosen topic, whilst overly long time periods can make it harder for you to focus on the
topic.

Assignment question

Your assighment question MUST follow the template below (replace the words in the
square brackets with the chosen question, problem or issue). When you submit your final
coursework, this wording must be displayed on the front page.

Historians have disagreed about [the chosen question, problem
or issue].

What is your view about [the chosen question, problem or issue]?
With reference to three chosen works:

s analyse the ways in which interpretations of the question,
problem or issue differ

« explain the differences you have identified

« evaluate the arguments, indicating which you found maost
persuasive and explaining your judgements.

Students may choose to divide their assignment into sections or
complete it as a continuous essay, and should make use of
supplementary reading as appropriate.

Assignment taking: research

Choosing your ‘three chosen works’
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Students must refer, in their assignment, to three works [a chapter, book or article written
by an historian] relevant to the chosen question, problem or issue.

e These works should be substantial enough to support the assignment, and it is
recommended that they are of article or chapter length.

e The works can be in hard copy, electronic or audio-visual format, but must be
created by historians (each work must be by a different historian).

e The works may be from different time periods or may be contemporary to each
other.

e The works should contain interpretations that together contain a range of views or
emphases. These may differ in focus, methodology and/or perspective, but must be
sufficiently different for the student to be able to make valid comparisons and
judgements.

Your teacher will check that the works you have chosen will provide sufficient evidence for
you to write a response to the question, before you begin the writing phase. This is the
purpose of the coursework proposal form, which is sent to the Edexcel advisory service.

You cannot use any work that has been used by your teacher in the skills-based section of
the course. This is because you are required to exercise individual judgement over the
choice of works.

There is more information below about how you can check whether or not your ‘chosen’ or
‘supplementary’ work is written by a historian. It is really improtant that all references are
credible worls; wikipedia

Supplementary reading

Students must undertake supplementary reading (at least two further works; we would
recommend more though) to help your form a view about the interpretation under
discussion. This will also help you choose which works to focus on for detailed analysis and
evaluation.

Collaboration

Students must undertake their research independently. This also includes support from Al.
There is a declaartion form [‘Coursework authentication sheet’] to complete where you
must confirm that Al has not been used in the research and writing of your coursework. If
the Edexcel moderator believes there has been collaboration between students, plagiarism
or Al, the candidate’s coursework will be ungraded and it is likely that this will delay the
marking of the entire cohort’s coursework; in other words, your use of Al or someone else’s
work will negatively impact and delay everyone else’s final results in the Summer of 2026.

Feedback and the role of the teacher during the research stage
Your teacher will:

e Check the works selected to ensure that they will enable you to complete the
assignment
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e Exercise sufficient supervision to be satisfied that the research is being undertaken
independently and that students remain focused on the assignment.

Teachers can:

e help students to understand rubrics and assessment criteria.

The Resource Record

While carrying out your research, you must complete a Resource Record [in this course
guide and here
https://qualifications.pearson.com/content/dam/pdf/A%20Level/History/2015/forms-and-
administration/Coursework-resource-record-November-2020.docx

This must list all the resources used. It is checked regularly by the teacher, in order to
validate the research process and verify the independence of the research undertaken.

It will provide evidence to support the markers’ judgements about the quality of the work
and provide evidence for moderators that students have exercised choice of which
resources to use.

In the ‘comments’ column of the resource record, you should provide evidence of why you
have selected your three chosen works, including a short summary of the main differences
between them.

It is really important that the Resource Record is completed throughout, and not rushed at
the end or submitted in a different format. You must use the Edexcel proforma above.
This is so that your final coursework submission shows the process of your research over
time. Without this, the Edexcel moderator cannot award you ‘resources’ marks and there is
no evidence of independent research, which can result in 0 marks being awarded.

Please remember that your teacher is subject to the same JCQ rules as you - if you do not
submit the Resource Record with your final coursework essay, we cannot ask you to re-
submit it and this is how it is sent to the exam board.

The Resource Record can be completed by hand or electronically. Please remember that the
final record must be printed.

Assignment writing and final submission

Students must produce a written assignment, with a recommended word count of between
3,000 and 4,000 words. The assignment should include a bibliography as well as any
references for quotations and citations.

Please note what your teacher can and cannot do during the writing of your coursework:

Teachers may:


https://qualifications.pearson.com/content/dam/pdf/A%20Level/History/2015/forms-and-administration/Coursework-resource-record-November-2020.docx
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e help students to understand rubrics, assessment criteria and controls.
Teachers must:

e review the student’s first complete draft. The guidance may indicate to students if
any element of the task requirements is absent or given insufficient attention.
Guidance must remain ‘general’, which is defined as guidance that enables students
to use their initiative in making amendments and improvements independently.

Teachers must not:

e give detailed feedback to individual students about how to improve work to meet
the assessment criteria. The guidance provided prior to final submission should only
enable students to take the initiative in making amendments, rather than detailing
what amendments should be made. This means that teachers cannot provide
templates and model answers.

e mark work provisionally with a view to sharing that mark with students so that they
may then improve it.

e return work to students to make changes after it has been marked.

What needs to be submitted by the student:

1. The assignment, which must include a bibliography listing the resources used, and
distinguishing clearly between the main three works that are referred to and any
supplementary reading. They must ensure that all quotations and citations are
referenced using an established referencing system, such as Harvard.

2. The Coursework authentication sheet. This verifies the work as the student’s own,
lists the examined options taken and provides an accurate word count. The Pearson
template must be used.

3. The Resource Record

Presentation of work

Students must present their work for the assignment on paper. Student work must be
identifiable by student name and assignment. The work should be double-spaced to allow
for marking comments. Page numbers are also helpful.

Word count

It is recommended that students write between 3,000 and 4,000 words for their
assignment.

Footnotes may be used. These are not included in the word count but they must not be
used to develop the student’s line of argument.

Appendices may be included, containing material to which the student has made reference
in their assignment, for example extended quotations or extracts. These are not included in
the word count.

Students should be advised that if they exceed the word count, it is less likely that they will
be able to satisfy the requirement of production of a concise response.

10
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Candidate malpractice

Please remember that your teachers are submit to the same rules as you, and must report
malpractice to the exam board. This includes the use of Al.

“Candidate malpractice refers to any act by a candidate that compromises or seeks to
compromise the process of assessment, or which undermines the integrity of the
qualifications or the validity of results/certificates.

Candidate malpractice found in controlled assessments after the declaration of authenticity
has been signed, and in examinations must be reported to Pearson.

Failure to report candidate malpractice constitutes staff or centre malpractice”.

11
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How does the coursework fit into my A Level?

The coursework is worth 20% of your A Level History grade:

A level: Paper 1, Paper 2, Paper 3, Coursework
AS: Paper 1 and Paper 2
Paper 1 Paper 2 Paper 3 Coursework
30% A level 20% A level 30% A level 20% A level
60% AS 40% AS
External External External Internal assessment
examination examination examination
Breadth study with Depth study Themes in breadth Independently
interpretations with aspects in researched enquiry
depth
Assessment Assessment Assessment Assessment
Objectives 1 and 3 Objectives 1 and 2 Objectives 1 and 2 Objectives 1 and 3

Your coursework assesses AO1 [5%] and AO3 [15%]:

Assessment Objectives and weightings

% in
Students must: GCE
AO01 Demonstrate, organise and communicate knowledge and
understanding to analyse and evaluate the key features
related to the periods studied, making substantiated 55
judgements and exploring concepts, as relevant, of cause,
consequence, change, continuity, similarity, difference and
significance
AO2 Analyse and evaluate appropriate source material, primary
and/or contemporary to the period, within its historical 20
context
AO3 Analyse and evaluate, in relation to the historical context,
different ways in which aspects of the past have been 25
interpreted
Total 100%

Breakdown of Assessment Objectives

Assessment Objectives Total for all

Assessment

Paper/component Objectives

!}aper 1: B.readth study with 20% B 10% 30%
interpretations

Paper 2: Depth study 10% 10% - 20%
Paper 3:_ Themes in breadth with 20% 10% _ 30%
aspects in depth

Coursework 5% - 15% 20%
Total for this qualification 55% 20% 25% 100%

12
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What is expected of me?

1. An organised folder with clearly marked sections.
Your folder will be routinely checked using the checklist at the front of this course guide.

2. Be fully prepared for and actively participate in lessons

e Preparation - If you are asked to prepare a task for a lesson you must complete it and
arrive at the lesson with your completed work. You must always arrive at your lesson
with your folder, reading record or any other preparation work you have asked to bring.
It is not acceptable to arrive at a history lesson without the work you have prepared in
advance. If you arrive without the prepared work you will not be able to participate in
the lesson and will therefore be asked to leave the lesson to complete the preparatory
work.

e 100% attendance. If there is a valid reason why you cannot attend (e.g. a pre-booked
medical appointment or a sports fixture) it is your responsibility to inform your teacher.
They will then expect you to complete the work missed in school time on one of your
free periods. It is not acceptable to book driving lessons or tests in lesson time.

e Active involvement in lessons - You must play an active and focused role in all lessons.
The more you engage in discussion and activities, the more you will get out of the
lesson.

3. Independent research and choosing of interpretations
Students are expected to carry out research and reading about their coursework topic.
Beyond the initial lessons covering the skills needed to carry out effective research and
analysis of historical interpretations, students must work independently. As per the
specification, you are “required to exercise individual judgement over the choice of works
which they will use to address the coursework topic”. This means that although we can
provide a collection of works from which you can choose [i.e. the booklet], you are
individually responsible for selecting and analysing the selected three.

4. Doing further supplementary reading
As well as selecting three main works which will be analysed in the process of writing the
coursework, students must also undertake supplementary reading. This is necessary to
assist in your evaluation of the main works and in forming of a view about the interpretation
under discussion and their choosing of works to focus on for detailed analysis and
evaluation.

5. Keeping a resource record
While carrying out your research, students must complete a Resource Record [see above
and the proforma in this course guide]. This can be found in Appendix 5 of the Specification
and on the Edexcel website [and on Teams].

This must list all the resources used and be checked regularly by the teacher. This will allow

the teacher to validate the research process and verify the independence of the research
undertaken.

13
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The Resource record will also provide evidence to support marker judgements about the
quality of the work and provide evidence for moderators that students have exercised
choice of which resources to use.

In the ‘comments’ column of the resource record, students should provide evidence of why
they have selected their three chosen works, including a short summary of the main
differences between them.

6. Structuring the response
Students are required to present their own view and to analyse and evaluate three main
relevant works. Whilst there is no required structure for the assignment, your teacher will
give you structure guidance. You may find it helpful to complete the assignment in two
sections, devoting the first part to the essay to their view and the second part to the
analysis, explanation and evaluation of the differing interpretations in their three chosen
works. Alternatively, students may prefer to divide the essay into four sections, with one for
the presentation of their view and the following three sections for each of the three bullet
points in the question.
In reaching a judgement on the view, students must refer to their three chosen works and
should make use of supplementary reading. Their own judgement should essentially be a
consideration of which of the views they find most convincing and why. If the assignment is
divided into sections, it would seem appropriate for approximately one-third of the words
used be devoted to the first section on the presentation of their view. The exemplar
answers below include examples of how assignments have been structured.

7. The first draft and final submission
Students submit a first complete draft to the teacher. This is reviewed by the teacher.
General guidance may be given to the student to indicate if any element of the task
requirements (i.e. to analyse, explain and evaluate the interpretations in the three chosen
works and to reach an overall judgement on the view, making use of supplementary
reading) is absent or given insufficient attention. The guidance cannot give detailed
individual feedback, nor can it detail what amendments should be made, rather it will be
sufficient to enable students to take the initiative in making amendments. The feedback
cannot give a provisional mark. Once the work is submitted on the final deadline date, it
cannot be returned to students for further amendments.

8. Submitting the final assighnment

The final submission should include the following:

e The assignment, which must include a bibliography listing the resources used. The
bibliography should distinguish clearly between the main three works that are referred
to and any supplementary reading. All quotations and citations in the assignment must
be referenced using an established referencing system, such as Harvard; the student
should use their chosen referencing system consistently.

e The Coursework authentication sheet. This verifies the work as the student’s own, lists
the examined options taken and provides an accurate word count. The Pearson
template must be used (see Appendix 4 of the Specification, the Edexcel website, below
and on Teams).

14
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e The Resource Record (see Appendix 5 of the Specification, the Edexcel website, below
and on Teams). The Resource record sheet must be submitted in addition to a
bibliography because it is important in validating that students have carried out an
enquiry process and will demonstrate that they have read widely and selected works
independently. Students should also indicate their three selected works with an asterisk.

9. Meet deadlines
You must meet every deadline set by your teacher. With coursework, if you do not meet a
deadline, this means you will not get feedback. Your teacher will always ensure you have
sufficient time to complete work set. If you are struggling to meet a deadline it is important
that you speak to your teacher in advance and work out a solution to help you complete the
work.

Please remember that the final submission deadline for coursework is absolute. In line
with exam board rules, the exam centre [KLS] cannot accept late submissions [even if you
are ill] and must write to the exam board if coursework is not submitted on this date. Just
like in exams, if you are absent, we will ask for medical evidence to give to the exam board
for them to consider.

You may wish to use the table below to record your deadlines:

Deadlines Due date Method of submission

Coursework proposal form

Resource record

First draft

Second draft

Final submission [including This must be submitted on
Resource Record and Candidate paper to ensure
Authentication Sheet] authenticity in line with

exam board rules.

15
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How is coursework assessed?

Coursework *Paper code: 9HIO/ 04

First moderation: May/June 2017. 20% of the

+ Students carry out an independently-researched enquiry totalﬁ L.
requiring them to analyse and evaluate historical qualification
interpretations and to organise and communicate the findings

(AO3, AO1)

« The assignment is set by the centre on a question, problem or
issue that has generated disagreement among historians.

« The assignment is marked out of 40.

The mark scheme [below] assesses AO1 and AO3. There are 5 bullet points within each of the 5
levels, assessing:

1

Identification of, selection from, and deployment of material relevant to an aspect of historical
debate [AO3] —i.e. Choosing and using information to evaluate the debate.

Ability to reach and sustain an overall judgement about a matter of historical debate in its
historical context [AO3] —i.e. Comparing how and explaining why historians’ views can be
different.

Analysis and explanation of differences in historians’ views [AO3] —i.e. Evaluating and judging
historians’ arguments

Evaluation of, and judgement on, historians’ arguments [AO3] —i.e. Reaching a judgement on a
historical debate. This should be driven by your chosen works.

Demonstration of understanding of relevant concepts and organisation and communication of a
concisely-formulated argument [AO1] —i.e. Understanding of a debate and writing an argument
about it (concise means in the word limit).

The mark scheme is broken into 5 levels, like below. Although we can confirm your centre-assessed
mark [in May, subject to exam board moderation afterwards], we cannot confirm your grade
because these are decided by the exam board in August. You should be aiming for high marks:

Mark Level Key characteristic Mark Band
38 5 Sustained analysis, High level 5: 3?—40 marks
explanation and Secure Level 5 in many/all areas.
35 5 evaluation of Mid-level 5: 35-37 marks
arguments Some areas of Level 5 but not across all aspects OR is not concise
31 4 High level 4: 30-32 marks
Analyses, explains and Secure Level 4 in many/all areas.
evaluates
27 a interpretations Mid-level 4: 27-29 marks
Some areas of Level 4 but not across all aspects OR is not concise
23 3 High level 3: 22-24 marks
Explains analysis and Secure Level 3 in many/all areas
attempts evaluation Mid-level 3: 19-21 marks
1
9 3 Some areas of Level 3 but not across all aspects OR is not concise

16
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Edexcel GCE History (9HI0) Unit 4: Coursework — Student Friendly Mark Scheme

Level Mark Band Mark within Choosingand  Reaching a Comparing how Evaluating Understanding of
Key level using judgementona and explaining and judging a debate and
characteristic information historical why historians’  historians’ writing an

(Concise to evaluate debate views can be arguments argument about it
means in the the debate different (Concise means in
word limit) the word limit)
Low level 1: | A limited Judgement is Shows some Evaluates Some
1-2 marks range of assertive, with understanding what accurate/relevant
Some areas of | material has little or no of the views in information knowledge is used
Level 1 but been used supporting the three isincluded in | but it lacks range
not across all | and evidence sources by the three and depth and
aspects AND | referenced selecting some sources does not directly
is not concise Contextual/own | material which rather than relate to the
Mid-level 1: | Information knowledge is relates to the their debate
1-8 . - -
3-5 marks from the not linked to question argument
1 Some areas of | sources are discussion The answer has
Selects . . .
material Level 1 but used Fo Sl.mglez surff‘:\ce EvaIuat|0|t1 |Imllt(.2d ,structure,
not across all | describe differences in are generic so it isn’t clear or
aspects ORis | views but not the information | and/or precise but it is
not concise to answer the in the sources based on concise (in the
High level 1: | issues in the are stated assumptions | word limit)
6—8 marks question
Secure Level 1
in many/all
areas
Low level 2: | Arange A judgementis | Attemptsto Evaluation of | Mostly
9-10 marks relevant made but with analyse the the overall accurate/relevant
Some areas of | material has limited views in three arguments in | knowledge is used
Level 2 but been used supporting sources by the three but it lacks range
not across all | and evidence and is | describing and sources and depth and has
aspects AND | referenced made about the | comparing the implied/not clear
is not concise topic (not on points they Judgement links to the ideas
Mid-level 2: Information issues of make which are | on the in the debate
9-16 11-13 marks | from the interpretation) relevant to the sources is
Some areas of | sources is not debate made but The answer is
2 Attempts Level 2 but well selected Contextual/own may be concise and shows
analysis and not across all | and is mostly knowledge is Shows limited basic, some attempts at
explanation aspects OR is | used to used to expand | understanding implied/not a clear structure,
not concise describe on the sources of the reasons clear or not but it mostly isn’t
views but or to note why there are well clear, precise or
High level 2: | shows an content which differences in supported or | make sense as a
14-16 marks | overall they don’t their views explained whole
Secure Level 2 | understanding | include
in many/all | of the issues
areas in the
question
Low level 3: | Arange A judgementis | Analyses some Attempts are | Mostly
17-24 17-18 marks | relevant made on the of the views in made to accurate/relevant
Some areas of | material has question and the three establish a knowledge is used
. Level 3 but been used relates to the sources by criteria for but it lacks range
Explains . . . .
. not across all | and points of view selecting and evaluation of | and depth and has
3 L EDCIT aspects AND | referenced in the sources explaining some | the clear links to the
M is not concise but with limited | of their key arguments in | ideas in the debate
evaluation - . . )
Mid-level 3: | Information supporting points and the three
19-21 marks | has been evidence comparing their | sources The answer is
Some areas of | well selected differences concise and shows
Level 3 but and used to some structure so
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not across all | show Contextual/own | Explanation of Overall the general
aspects ORis | understanding | knowledge of some of the judgementis | argumentis clear,
not concise of the overall issues relevant reasons why made and but in places it is
. issues in to the debate there are based on unclear, not
High level 3: . e . . - ,
question are used and differences in some criteria | precise or doesn’t
22-24 marks . .
linked to some | their views although not | make sense
Secure Level 3 oints full
(0 ey discussed supported or
areas -
explained
Low level 4: A range Evidence is well | Analyses the Valid criteria | Well-chosen
25-26 marks | relevant selected and views in the are set out knowledge is used
Some areas of | material has used to sustain three sources to judge to to show
Level 4 but been used judgment on and explains the | the understanding of
not across all | and the question differences arguments in | the ideas in the
aspects AND | referenced although may between their the three debate and to
is not concise lack balance interpretations sources but meet most of the
Mid-level 4: | Information on the debate may not be demands of the
25-32 27-29 marks | has been Contextual/own used question
Some areas of | precisely knowledge of Explains the throughout
Level 4 but selected and some of the reasons why The answer is
Analyses, . . . .
. not across all | used toshow | issuesis woven | they have Final concise and well-
explains and . . . . - - . P . o
evaluates aspects OR is | understanding | into discussion different points | judgements structured so it is
. R not concise of the issues of aspects of of view showing | use the logical and clear,
interpretations . - . .
debated in the debate some criteria but although in a few
the question understanding some places it may not
High level 4: of arguments of | evaluationis | be precise or make
30-32 marks | Many areas of the authors only partly sense
Secure Level 4 | the debate supported or
in many/all are discussed explained
areas. although
some not in
depth
Low level 5: | Arange of Evidence is well | Analyses the Valid criteria | Well-chosen
33-34 marks | relevant selected and views in the are set out knowledge is used
Some areas of | material has used to sustain | three sources and used to to show
Level 5 but been used awell- and the judge the understanding of
not across all | and considered differences arguments in | theideasin the
aspects AND | referenced judgment on between their the three debate to fully
is not concise the question interpretations sources meet the demands
Mid-level 5: Information on the debate of the question
33-40 35-37 marks | has been Contextual/own Criteria are
Some areas of | precisely knowledge of Explains the applied The answer is
Sustained Level 5 but selected and the issues is reasons why throughout concise and well-
m not across all | used to show | fully woven into | they have and used to structured to
b . aspects OR is | understanding | discussion of different points | fully justify communicate a
explanation . . . . ) -
. not concise of the issues the debate of view showing | the final clear, precise and
and evaluation . T -
of areuments debated in clear judgement logical argument
arguments the question understanding of the throughout
Hich level 5: of arguments of | sources
38|g4oeve k. Most areas of the authors the
marks the debate and the
Secure Level 5 . -
- Jall are discussed changing nature
in manyya through a of historical
areas. sustained debate
evaluative
argument
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What does coursework look like?

Below is an exemplar responses from Edexcel. It was awarded 40/40.
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Coursework resource record

P Level 3 Ad

Centre name:

Resources used.
The three works chosen for the

Candidate name:

assignment must be asterisked.

d GCE in History

Page/web
reference

Student comments

Student
date(s)
when
accessed

Teacher initials
and date resource
record checked

*Cobban, A., A History of
Modern France, Volume One
(Penguin, 1963)

pp. 162-
200

Argues that the shock dismantiement of the ancien regime
leads to many problems, such as the rise of extremist
factions to fill in the power vacuum, who would eventually
undo the system through their gradual phasing out of the
moderates, such as with the later self-denying ordinance.
Also argues that one factor for the fall of the constitutional
monarchy that began before it even started, was the lack
of experience of the deputies which caused a multitude of
problems, such as the political friction between the parties
they were not used to dealing with. Also argues that the
war was not just as a result of factional struggles, but of a
need to rectify a previous half century of humiliating
defeats.

1 will use this work as a core work, as it presents the lack
of experience argument for the downfall of the
constitutional monarchy.

16/09/2021

28/09/2021 TCHN

Doyle, W., The Execution of
Louis XVI and the End of the
French Monarchy, History
Review (March 2000)

pp. 21-24

Doyle presents several arguments for the reasons behind
Louis XVI's execution. He focuses on one in particular, the
long-term desacralisation of the monarchy that by the time
of the revolution the image of the monarchy was in such a
state to be challenged. However, he goes on to argue that
this alone is not adequate enough to explain Louis XVI's
death, instead that the reasons for the downfall of
Constitutional Monarchy was the Flight to Varennes, which
was in turn caused by the rejection of the Civil Constitution
of the Clergy. Thus argues that Canstitutional Monarchy
was not doomed from the outset.

1 will use this work as a supplementary work, as it does not
explore Doyle’s argument in the relatively short number of
pages such that I would be comfortable of it using it as a
core work, but it is useful nonetheless because of his
presentation of the desacralisation argument, even if he
does disagree.

22/08/2021

28/09/2021 TCHN

Aston, N., The French
Revolution 1789-1804:
Authority, Liberty, and the
Search for Stability (Palgrave
Macmillan, 2004)

pp. 9-30

Argues that the French Revolution was as a result of
medium-term issues, such as the political problems and
financial problems, and more so the ‘destabilising efforts
made to resolve them.’ Does recognise the fact that the
stress points in the French polity pre-dated the start of
Louis XV1's reign in 1774. Even more so, he strongly
argues the idea that it was a lack of initiative by both Louis
XV1 and his ministers that created the conditions for
constitutional monarchy, and its eventual failure. Argues
that the final blow was dealt with the impoesition of the Civil
Constitution of the Clergy, which forced Louls XVI and
much of the nobility to consider emigrating, or fleeing.

25/08/2021

28/09/2021 TCHN

I will use this work as a supplementary work rather than a
main work as it argues too much in favour of Louis XVI
being the downfall of the nation.

Rudé, G., The French
Revolution (Weidenfeld and
Nicholson, 1989)

pp. 71-79

Argues that a multitude of factors caused the downfall of
constitutional monarchy, but the flight to Varennes was the
most significant of all by indirectly contributing to the war
that ultimately dealt the final blow.

I will not use this work.

28/08/2021

28/09/2021 TCHN

Lewis, G., The French
Revolution: Rethinking the
Debate (Routledge, 1999)

pp. 24-41

Argues that France was too divided in its beliefs to permit a
non-violent transfer of power, or even a compromise in the
form of constitutional monarchy. The contradiction of the
revolution prevented many from forming groups that could
be dealt with through compromises, and thus none could
be made. Essentially implies the fact that the King was the
last bastion of ancien regime feudalism, and thus with the
modernisation of the country it was essential to remove
him also. Thus, argues that Constitutional Monarchy was
doomed from the outset.

I will use this work as a supplementary work as it is
especially useful when arguing the inherent contradiction of
the revolution.

27/08/2021

28/09/2021 TCHN

*Shapiro, B., The Case Against
the King, in McPhee, P (ed.), A
Companion to the French
Revolution (Blackwells, 2015)

pp. 107-
120

Initially refutes the idea that the reason for the
Constitutional Monarchy being doomed from the outset was
from the people; the deputies initially were on Louis XVI's
side, and the royal propagandists had laid the ground for a
democratic monarchy in the preceding decades. Rather he
argues, through Shapiro’s theory about traumatic politics,
Constitutional Monarchy fell because of the paternal
relationship dynamic between Louis XVI and the deputies,
which ultimately left Louis with much responsibility when it
came to his actions. This relationship only intensified the

23/08/2021

28/09/2021 TCHN
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divide between Louis XVI and the people when Louis XVI
let them down further. Also argues that it had the effect of
ousting the moderate propensities of the deputies.

1 will use this work as a core work as it provides another
lens to why the Constitutional Monarchy was doomed from
the outset.

Shapiro, B., Traumatic Politics:
The Deputies and the King in
the Early French Revolution
(The Pennsylvania State
University Press, 2009)

pp. 162-
184

Shapiro continues his argument about ‘traumatic politics’,
while also refuting other arguments, such as the
“desacralisation” argument through looking at events such
as the suspensive veto granted to the King by the deputies.
1 will use this work as a supplementary work, as it only
continues the ideas of the previous Shapiro work, while
focussing too much on what happens after the imposition
of constitutional monarchy that does not benefit me much
more than Shapiro’s first work about Traumatic Politics.

23/09/2021

28/09/2021 TCHN

Tackett, T., When the King Took
Flight (Harvard University
Press, 2003)

pp. 219-
223

Argues that the Flight to Varennes was the turning point in
the survival of the Constitutional Monarchy, and that it was
not doomed from the outset. Argues that it would have
worked it Louis XVI had given his full support, all pretences
of which were abandoned on the night he fled. Argues that
the deputies had managed to work out a situation in which
social and political unrest was reduced, and that all was
needed was the King’s support, but his choice to flee the
country ruined it all.

1 will use this work as a supplementary work, as it is a
useful example of a direct contradiction to the idea that
Constitutional Monarchy was doomed from the outset.

12/08/2021

28/09/2021 TCHN

Hardman, J., Louis XVI and the
French Revolution, History
Review (September 1996)

pp. 37-42

Argues that previous kings such as Louis XIV and Louis XV
set in stone the prerequisites for a disloyal nobility, and
Louis XVI only sparked it. This in turn set of the chain of

events, and eventual loss of control of the revolution from

25/08/2021

28/09/2021 TCHN

the first estate to the third. Argues that Louis XVI on the
whole is not as incompetent and indecisive as many believe
him to be, but still argues that he should not be made out
‘to be a saint’. Also argues that the lack of trust following
the decades of perceived royal despotism and failure on
Louis XVI's part to show leadership on the matter of the
Estates-General voting agreement produced ‘a sense of
betrayal and (after Louis brought up troops, though their
orders were strictly defensive) fear and a thirst for
vengeance.’ Since Louis XVI was given a tough situation
from the start in which he had no part in the Constitution,
‘save for a choice of acceptance or rejection, which would
lead to his abdication and possibly death’, Hardman argues
that this situation forced the subsequent events such as the
October Days and Flight to Varennes to occur. Also argues
that governance under the Constitution was made to be too
gridlocked, and therefore caused Constitutional Monarchy
to fail. Finally argues that Constitutional Monarchy would
not have failed in the case that Louis XVI's cousin took the
throne, as many of the issues with the Constitutional
Monarchy such as legitimacy and popularity would have
been solved, though counters that with the idea that Louis
XVI would have never allowed that to happen.

1 will not use this work - while it does have the same worth
as many of my full works, it argues the Louis XVI point of
view of doomed from the outset, which I am not focusing
on.

*Furet, F., Revolutionary
France, 1770-1880 (Wiley,
1995)

pp- 95-116

Argues along the lines of a contradiction placed within the
revolution, of the fact that there was essentially a
republican constitution while maintaining a King. Important
to note that he makes the important distinction between
the civil revolution and the political revolution, as he makes

25/09/2021

28/09/2021 TCHN

the case that the civil revolution was widely backed by all
(1789) while the topics on for debate in the political
revolution starkly divided the country to the extent that the
compromise of constitutional monarchy would eventually
be undermined. Implied through his argument that war
was inevitable, as the gridlock conflict resulting from the
constitution created a situation in which both sides (the
Monarchists and Republicans) wanted war in order to oust
the other.

1 will use this work as a core work as it presents an
important argument for a contradiction within the
revolution as a reason for the failure of the constitutional
Monarchy.

Rudé, G., The Crowd in the
French Revolution (Oxford
University Press, 1959)

pp. 61-112

Rudé argues that the crowd as a political force directly
causes the downfall of the constitutional monarchy, as a
result of a combination of economic and political factors
that led to popular discontent with the state of the
Constitutional Monarchy and the development of the crowd
as a political force.

1 will use this as a supplementary work as it is a useful
alternative argument that proposes that economic failures
caused discontent, which I will use to contrast against the
solely political arguments of my core works.

16/02/2022

13/03/2022 TCHN
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What are interpretations?

What is an interpretation?

Interpretations are the works of historians who have produced academic works that are
relevant to the topic.

Students must use interpretations in their coursework. These should be substantial works
where a distinct scholarly interpretation is presented. Generally speaking, these works will
use evidence and the work of other historians in advancing arguments and reaching
conclusions about the topic.

Students must refer, in their assignment, to three main works relevant to the chosen

guestion, problem or issue. The three works should meet the following criteria:

e They should be substantial enough to support the assignment, and it is recommended
that they are of article or chapter length. A work may include more than one chapter
from a historian’s book if appropriate. There is no maximum length, though choosing
very long academic works can make it much more challenging for students to get to
grips with the historians’ arguments.

e They can be in hard copy, electronic or audio-visual format, but must be created by
historians (each work must be by a different historian).

e The works may be from different time periods or may be contemporary to each other.

e The works should contain interpretations that together contain a range of views or
emphases. These may differ in focus, methodology and/or perspective, but must be
sufficiently different for the student to be able to make valid comparisons and
judgements. Additionally, it is not permitted for any of the three works to be passages
used by the teacher in the skills-based course of study.

Once your proposal is submitted, your teacher will check that your chosen works meet the
requirements and provide sufficient evidence for you to make a satisfactory response to the
guestion. Please keep in mind that, although teachers are responsible for ensuring that the
choice of works is appropriate for the coursework, students are required to exercise
individual judgement over the choice of works.

Who counts as a historian?

Students’ chosen works must be substantial enough to support the assignment, and it is
recommended that they are of article or chapter length. They may be in hard copy,
electronic or audio-visual format but the specification indicates that they must be created
by historians.

For example, an interpretation created for television by a historian recognised in the
relevant field and with the historian given in the writing credits may be used. An article by
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an historian for an A Level publication may be used, as well as one published in a scholarly
journal, but a school textbook, distilling the views of historians, may not.

Popular historians such as Andrew Marr may be suitable if they present a distinct scholarly
interpretation — as additional works rather than one of the three main works — but if you are
unsure, it is best to check with the the advisory service.

One test is whether the work is appropriately referenced and draws on the work of other
historians in advancing arguments and reaching conclusions rather than being a personal
account. If the chapter of a book is jointly written and both the authors are recognised
historians, then this would count as a single ‘work’ for coursework purposes.

If students wish to use multiple works by the same author for their coursework this would
not count as more than one ‘work’. Edexcel does advise that students use three different
historians for their main three works. Strictly, the coursework requires a ‘work’ to be the
view contained in a single published piece, rather than the historian’s view overall, so we’d
advise just using whichever of the publications is most contrastive with the other two main
works.

It would still be possible to refer to their other publications as supplementary reading if
they offer additional significant comment. Students could use a book review as an
interpretation, provided that it is written by an historian, and it contains and argument that
can clearly be attributed to the review author. However, it’s probably better to use as a
supplementary work, as the author’s own argument is unlikely to be dominant within the
work. Journalists, policy experts, military experts etc are more likely to be sources of
evidence than interpretations of history.

If you are writing about a political historical debate, it is important that you check that
your chosen work is not written by a political scientist, politician or journalist. An easy
way to check this is to look up their degree — if they have a History degree, then they are
an historian. If they have a degree in Politics/International Relations/Political Science, it is
likely that the advisory service will not approve the chosen work because they are not an
historian.

The chosen works must enable students to explore the views of historians. It's not an
exercise in exploring the views of figures who lived through, and have their opinions on or
were themselves involved and influential in, the event being investigated. The key thing to
consider is what opportunity the work provides to explore the views of historians. For
example, if they evaluate a work by calling into question its findings and arguments, when
the work itself was a personal view, or was never an appropriate scholarly work, then that
undermines the purpose of the coursework and their opportunities to get to grips with the
basis of differing views amongst historians.

We would advise against using historians who are writing in a foreign language. It’s difficult
for the teacher and the moderator to get a sense of the debate otherwise. Any citations
from the works should be translated and students should be reminded of their responsibility
to represent the views contained within them accurately. Teachers should only permit the
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use of foreign-language works if they are confident that it will not disadvantage the student,
since teachers may not be able to discern any misconceptions in any preliminary discussion
of the suitability of the chosen works to present different views.

Historians writing during the same time period as your chosen topic/question would not
count as an interpretations. Historians writing around the time would normally be used as
sources contemporary to the period, rather than as the work of a historian. However, a
nineteenth-century historian reflecting on the medieval period would of course be
appropriate; they do not have to be twentieth- or twenty-first-century writers.

The key is whether the work is appropriately referenced and draws on the work of other
historians in advancing arguments and reaching conclusions, rather than being a personal
account. In the case of more modern topics, from the late twentieth century, for example,
the historian should be writing sufficiently long afterwards to be sure the work is primarily
the product of historical research rather than of personal experience. As a rule of thumb, at
least a decade might be thought appropriate for some hindsight to be applied.

Can we all choose the same three works?

It is not allowed [by Edexcel] for all students in the same cohort to use the same three
works. It may be that individual students within a cohort end up choosing the same three
works; however, Edexcel would expect to see evidence in the student's resource record
sheet that a range of resources has been consulted and that the students have
independently selected the historians’ works.

Students should be selecting their work on an individual basis and the purpose of the
example question booklet is only to provide students with a range of works from which to
choose, not to direct them to categories or groups of resources. Any works used as
examples by your teacher cannot be used as one of the three works or the required
supplementary reading.

What are ‘supplementary works’?

Although the three interpretations form the basis of the coursework, students must
undertake supplementary reading of at least two further works. This is to assist in their
evaluation of the main works and in forming their own view about the interpretation under
discussion. Supplementary reading will also help with choosing the three works to focus on
for detailed analysis and evaluation. In practice, it is a good idea to look at the work of five
to six authors before narrowing down the choice to the three which will form the focus of
the coursework. The supplementary reading, along with the three interpretations, should
be logged in the coursework documentation, i.e. The Resource Record.

What are ‘schools of history’/‘schools of thought’?

Historiography is the study of how history has been written—the methods, approaches,
and perspectives historians use to interpret the past. Because historians often disagree with
each other, over time, schools of thought/history have emerged, where historians group
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themselves by principle. For example, ‘intentionalist” historians argue that Hitler had a long
term plan for the Holocaust, whereas ‘functionalists’ argue that the Holocaust was not
planned from the beginning and instead emerged gradually as a consequence of Nazi
bureaucracy and wartime conditions; a ‘synthesist’ or ‘moderate’ would blend the two.
Common ‘schools of history’ also include ‘orthodox’, ‘revisionism’ and ‘post-modernism’,
but it will depend on the debate.

Whilst awareness of these debates are helpful in contextualising your chosen works, Edexcel
have confirmed that “is not necessary for students to name or understand schools of history
as part of their analysis and evaluation of the interpretations”. When writing your response,
you should focus your analysis of the views in the chosen works and the differences
between them, rather than in trying to link them to a particular school. A common mistake
is that students sometimes link historians’ works to a school of history, for example in
identifying that a historian has a revisionist perspective, but without explaining why this
affects the validity of their interpretation. Whilst a considered evaluation of the
significance of the historiographical perspective of a work to the argument being made
could be valid to the enquiry, and therefore could be awarded marks within the mark
scheme, focusing on the views within the works and the differences between them is
generally a better approach for most students.

Similarly, it is not necessary for students to discuss a historian’s methodology as part of the
evaluation of interpretations. The coursework question asks students to analyse the ways
interpretations differ, to explain these differences and evaluate the arguments as well as
presenting their own view. Methodology may be a useful criterion by which to judge the
interpretations, but this will depend on the works chosen and it is not a requirement.

How do | analyse and evaluate historical interpretations?

The following is an abridged guide from Edexcel about interpretations at A Level:
https://qualifications.pearson.com/content/dam/pdf/A%20Level/History/2015/teaching-
and-learning-materials/A level History interpretations guidance abridged.pdf

What are historical interpretations?

A key point to note about historical ‘interpretations’ is that they are plural. To
understand historical interpretations, it is necessary to understand something
about the nature and development of the discipline of history.

Although histories have been written for millennia, the academic discipline of
history is generally understood to be a nineteenth century creation (Beiser, 2011;
Berger, Feldner and Passmore, 2003; Novick, 1988). Despite the expectation,
shared by leading nineteenth century practitioners of the discipline such as Lord
Acton, that the professionalisation of history would lead to the creation of ‘ultimate’
history providing a singular and definitive account of the past (Carr, 1961, p.1;
Megill, 2007, pp.162-164), the growth of academic history in the twentieth century
led to the proliferation of histories rather than to their consolidation (Ankersmit,
1994).
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The illusion of ultimate history

Like everything and everyone else, the discipline of history and the historians who
practice it exist in time. History asks and aims to answer questions about the past,
however, neither history nor the past are static. The topics, issues and themes that
we think merit attention, the questions that we consider worth asking, the methods
of research and analysis that we use to answer these questions and the sources
that we have available to us all change with time. Our understandings of time itself
and of change over time are emphatically impacted, for example, by changing
research technologies and methods.?

Furthermore, historians are a very diverse group and they are all located in social,
cultural, political, economic, geographic and ideological spaces, as well as in time
(Appleby, Hunt and Jacob, 1995; Novick, 1988). Histories are decisively shaped by
the identities of the people who write them (Schama, 1991). Histories are always
narratives, to one degree or another, and writing a story involves a series of
identifications and decisions, all of which are shaped by the assumptions and
identities of the story’s narrator.

‘Ultimate’ history seemed possible in the late nineteenth century partly because it
could safely be assumed that professional academic history was ‘his-story’ (rather
than *her-story' or ‘their-stories’) and because it could safely be assumed that high
- rather than gender, or labour, or racial, or cultural - politics was the *fit and
proper’ subject of this story.

History is a collective practice

‘Ultimate’ history, then, was an illusion.? This does not mean, however, that the
discipline of history is an illusion. Despite their differences, historians have a great
deal in common and share a common professional identity as historians, despite
variations in approach, in interpretive framework, in topic, in method, and so on
(Megill, 2007). Now, as in the late nineteenth century, history is an interpersonal
and collective practice, and gains much of the objectivity that it can claim from this

L 1t was possible to think of Stonehenge as a stand-alone monument, for example, until the development of
aerial photography during the First World War made it clear that it was one of a number of elements of a much
larger scale ritual landscape. It was possible, in the 1950s, to construct interpretations of Stonehenge that
linked its builders to Mycenae and Gresk antiguity but it was no longer possible to do so once the development
of radio carbon dating made it clear that the chronology of Stonehenge predated Mycenae (Chapman, 2007,
Chippendale, 2001).

2 It is worth noting that this was well-understood very rapidly, as Mandell Creighton’s "Introductory Note® to
the 1902 The Cambridge Modern History shows (Ward, Prothero and Leathes (eds.), 1902, Volume 1, pp.1-6).
Lord Acton himself, notoriously, did not manage to write very much history, ultimate or otherwise.

fact (Evans, 1997; Megill, 2007; Riasen, 2005; Seixas, 1993). History is the work of
many hands - of archivists, historians, curators, and so on (Samuel, 1994) - and
not driven simply by individual subjectivity and whim. Historians both depend upon
each other's work and depend on each other for the recognition and validation of
their own work. The disciplinary community of historians acts as the arbiter of what
counts as historical work and history is made through public and open debate
within this community. Histories always involve stories, to one degree or another,
but there is much more to history writing than story-telling: the form of historical
writing, characterised by close attribution of sources and an infrastructure of
argumentation and justification (Grafton, 2003; Megill, 2007), embodies a
commitment to debate and critical evaluation.
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Learning about historical interpretations involves coming to understand why it is
that history is inherently plural and changing, rather than singular and ‘ultimate’.
Learning about historical interpretations also involves coming to understand the
ways in which interpretations are constrained by disciplinary practices. The rigour
of historical practices is not measured by the permanence or the ‘ultimate’ nature
of the histories that they produce. Rigour consists, rather, in the qualities of
research and argument that historical works display and in the processes of debate
and argument through which historical claims to knowledge are advanced, tested
and, perhaps, sustained and developed.

Historical interpretations, then, are representations and constructions of the past,
created in particular moments of time, by particular authors who have particular
agendas and who aim, through the interrogation of the records of the past, to
make sense of time and change (Riisen, 2005). In so far as they are historical
(rather than simply about the past), historical interpretations are arguments and,
as such, are amenable to rational scrutiny and debate. Historians cannot, as it
were, ‘make it up’ or ‘say what they like’.? The processes of historical debate aim
to ensure that the representations of the past constructed in historical narratives
are subject to rational evaluation and these processes differentiate histories from
the past-referencing practices of collective memory, party history, national myth,
and so on (Lowenthal, 1985 and 1998, Meqill, 2007; Wertsch, 2002; Wineburg,
2001 and 2007).

Summary

Students should understand:

- that histories are representations and constructions of the past

- that histories are inherently plural and variable

- that histories exist in time and change with time

- that histories are authored and shaped by the subjectivities of their authors
- that histories are typically narratives grounded in evidence and argument

- that history is a discipline and an interpersonal practice.

Research on 16-19 year-old students’ thinking about
interpretation

The table below shows a range of ways 16-19 year-old history students tend to
explain variations in historical interpretations.

Table 2: Types of Explanation for Variation in Interpretation®
Explanatory Type Definition

1. Authorial explanation Wariations in interpretation are explained in terms of
authors’ backgrounds or background beliefs
Wariations in interpretation are explained in terms of

2. Archival explanation the variable or limited nature of the archive available
to historians.
3. Impositionist Wariations in interpretation are explained in terms of
gxplanation variations in how historians imposed their

preconceptions on the record of the past through
their interpretations

4. Hermeneutic Wariations in interpretation are explained in terms of
explanation variations in how historians construed or constructed
the meaning of the record of past.
5. Inquisitorial Wariations in interpretation are explained in terms of
gxplanation variations in the guestions that historians asked

about the past.
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Common misconceptions
The past is fixed

Many students talk about history in a way that assumes that the past has a
single and fixed meaning, and these students talk about historical interpretation
as if it should also be singular and fixed (accounts should agree in mirroring a
‘fiwed’ past). This is 8 misconception. What we can say about the past relates to
the topics and issues that we focus on and the questions that we ask and to a
range of other variables, including, for example, the methods that we use to
answer our questions. As Lee and Shemilt argue, histories are more like theories,
developed to solve problems and to answer guestions, than they are like
pictures, developed to mirror ‘what happened’ (Lee and Shemilt, 2004).

Historians are searching for the ‘truth’

Many students assume that historical sources should be thought of as witness
statements reporting ‘what happened’ and that the historian's job is to find
reliable reports and to piece them together, in the manner in which one might
reassemble a jigsaw or a broken mosaic, to create a true "picture’ of the past.
This is a misconception and one that fails to appreciate the importance of
questions. If accounts are answers to questions then it follows that there can be
as many different and legitimate accounts as there can be different questions
about the past. Questions also determine the conclusions that can be drawn from
sources. Any source, ‘reliable’ or otherwise in testimonial terms, must be
interrogated and reliability is relative to the gquestion that is asked.

In short, you should know :

that historical interpretations are constructions — things that historians actively make rather
than simply find

that histories are more like theories — developed in answer to questions or in response to
problems — than they are like pictures

that although histories involve representation (description, explanation, and so on), they are not
simply re-presentations of a fixed past.

Useful questions to consider:

Are the historians asking the same guestions or are they in fact answering
different questions about the past? (It is possible to set out with different
aims — to set out to describe something in the past, to explain it, to
evaluate it and so on.)

Do the historians examine the same source materials as they pursue their
questions about the past?

Do the historians ask the same guestions of their source materials?

Where different conclusions are drawn from similar facts or sources, it
may be because the historians disagree about what these things mean.
There are many reasons why they might. Consider these possibilities (and
others that you can think aofl):

o Do they have differing understandings of the context (the period, the
background situation and so on)?

o Are they defining concepts in different ways (if we disagree about
whether a ‘revolution’ has ocourred, for example, it may be because we
are using different criteria to define the concept 'revolution®)?®
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Comprehending and analysing interpretations

Understanding particular historical interpretations necessarily involves comprehension —
understanding what histories say, in a literal sense. Developing your understanding of historical
interpretations, therefore, entails developing your ability to read and to understand what they read.
Understanding historical interpretations also involves understanding of what they are and what they
are trying to do. History — literally and etymologically — is a process of enquiry about the past.
Histories, as has been noted above, are answers to questions and attempts to solve problems more
than they are simply pictures of the past. You need to be sensitive to the different aims that
historians have in their writing and the enquiries and questions to which their histories respond.

What historians are saying and analysing historical texts

You need to understand what particular historical works are saying and doing before you can think
critically about them.

e Actively read articles.

e Recognise arguments

e Understand how historians state their case and how they use argument and citation to make
their case.

e Apply understanding

e (Citations - spend time exploring footnotes and how they work to support what historians say.

e What historians are doing - an interpretation can be understood as attempting to provide an
answer to a question that its author has posed, tacitly or explicitly. An interpretation can also be
understood as aiming to perform one of a number of generic ‘tasks of historical writing’ (Megill).

In a paper first published in 1989, Allan Megill identified ‘four tasks’ that all historical writing must
engage in, to one degree or another and these ‘tasks’ are outlined and summarised in Table 3 below
(Megill, 2007, pp.63-77).

Table 3: The Four Tasks of Historical 1.|'ufn‘tin.li
Task Explanation

1. Description Describing an aspect of historical reality — telling what
was the case

2. Explanation Explaining why a past event or phenomenon came to
be

3. Evaluation Attributing meaning, value and / or significance to
aspects of the past

4, Justification lustifying descriptive, explanatory or evaluative claims
by supplying arguments to support them

Understanding the tasks that an historian has set themselves helps if we want to
understand why historical works differ, since they may be attempting to do
different things. Understanding what an historian is trying to do is also essential if
we are fo evaluate the extent to which they have been successful: we need to
know what an historian is trying to do before we can ask the guestions "How have
they gone about doing it?" and "How well have they done it?".

Explaining why historians arrive at differing interpretations
Differences in purposes include:

e kinds of historical focus (social history, economic history, and so on)
e scale of focus (studies of individuals, villages, empires, and so on)
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differences in what histories are seeking to do in the broader context of the evolution of
historiography (challenging or defending a consensus, applying a new approach to familiar
content, and so on)

Evaluating interpretations against appropriate and relevant criteria

Evaluating historical interpretations can be challenging. Avoid the following:

‘fence-sitting’, when students systematically avoid discriminating between accounts and insist
on finding undifferentiated value in all the historical arguments that they are asked to consider
simplistic evaluation, when students make superficial judgements based on naive criteria (of the
kind, for example, that say ‘X is best because it is published by Cambridge University Press’ or ‘Y
is best because it was published most recently and new evidence may have come to light’)
overstated judgements, when students dismiss or endorse arguments in an ‘all or nothing’ way,
without nuance or a sense that arguments can have strengths of different kinds.

To overcome problems such as these, try to appreciate:

that evaluation is relative, not absolute (it depends upon our purposes)

that evaluation requires detailed engagement with historians’ arguments

that evaluation is a matter of applying criteria — we cannot make a judgement without them —
rather than simply ‘checking the facts’.

that differences in interpretation can be legitimate; our default expectation should be for
histories to differ — depending on their purposes, methods, context and so on. Legitimate
differences in the calls that historians make can arise and these decisions can be compared and
evaluated comparatively.

Evaluation dos:

V' Identify the argument

v’ Identify the differences between works

v Apply own knowledge

v’ Apply criteria to evaluate

v Integrate supplementary works [i.e. add after evaluation of 1]

v’ Stray from your question

v' Give narrative that serves no evaluation purpose
v" Focus on biographical detail
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Applying valid criteria

You have already learned about AO1 ‘valid criteria’ when writing essays in Paper 1 and Paper 2 [e.g.
short term, long term, underlying, trigger, root, exacerbated, heightened etc — remember Alphonse
the camel]. You then learned about AO2 ‘valid criteria’ in Paper 2, where you evaluated the utility of
sources based on their accuracy, comprehensiveness/completeness and objectivity. However, AO3
valid criteria are different. DO NOT apply AO2 valid criteria in your coursework; the mark scheme is
very different and you are not being assessed on the utility of sources or the provenance of the
work.

What criteria should | use for making a judgement about my three works?

The mark scheme uses the word ‘criteria’ in relation to strand 4 — Evaluation of, and judgement on,
historians’ arguments. Criteria are standards by which something may be judged or decided. They
are not the factors being used or the issues being discussed in the question, but the basis on which
the you will reach your judgement.

The relevant criteria for judging the three works in the coursework will depend on the specific works
chosen. The analysis of the works should focus on the arguments being presented by the authors.
When assessing the arguments used by historians in relation to specific issues, you should use the
same approach as they would to the evaluation of your own arguments.

Additionally, you might give other reasons for judgement that relate to more general criteria related
to the nature of historical writing — for example a historian’s perspective, focus, purpose,
methodology or choice of evidence etc., but whether these are relevant will depend on the issue
investigated and the nature of the chosen works.

You should avoid:

e attempts to examine the extracts in a manner more suited to AO2, for example by making
assertions about reliability or purpose

e just selecting quotations, paraphrasing or describing, without proper reasoning

e relying on the works as if they were simply sources of information, rather than analysing the
arguments being presented in them

¢ making assertions of the inferiority of one extract on the basis that it offers less factual evidence
than another, without genuinely analysing the arguments offered

e drifting away from the specific demands of the question to the wider topic

e expecting the works to be polar opposites, instead of recognising that there may be degrees of
difference or even common ground.

Key advice from Edexcel:

e Analysis and evaluation of differing views involves an understanding of the criteria historians
employ for their own judgements

e Generic criteria, for example related to methodology, purpose, schools of thought, may assist in
the process of analysis and evaluation, but are not a requirement and must be applied to the
substantive issue before they enhance the standard of work

e High level work will make clear the criteria for judgement when coming to an overall conclusion.
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The following is an abridged guide from Edexcel about applying criteria at A Level:
https://qualifications.pearson.com/content/dam/pdf/A%20Level/History/2015/teaching-and-learning-
materials/GCE-History-guidance-to-application-of-valid-criteria.pdf

GCE History: the application of valid criteria |ea|

AO3: Making judgements and applying criteria in
coursework

Students’ experience of writing their own essays and the advice given above
regarding the use of criteria for judgement should inform their reading for
coursework. They should be alive to the basis of historians’ argument in the works
they read, the criteria historians themselves use for making judgements and the
relationship of these to any differences they encounter in their chosen works. This
point is exemplified in guidance material written by Dr Arthur Chapman. ‘Are they
[historians] defining concepts in different ways (if we disagree about whether a
‘revolution’ has occurred, for example, it may be because we are using different
criteria to define the concept "revolution’)? *

Analysing and evaluating the criteria used by historians

The skills and understandings required for AO3 in the new Paper 4 have been
present in different assessment approaches in previous specifications. In the
extract below, written under examination conditions for the legacy Unit 3, the
student is considering the view that ‘the New Deal delivered limited economic
improvement’. The response is analysing the arguments used by historians in
provided extracts®. It shows that their differing views are based on the use of
different criteria and evaluates their use.

Example 1

Whilst source 10 uses unemployment to impress the ND's inability to effect
economic recovery ‘as late as 1941, the unemployed numbered six million’ source
12 counters this, instead citing that the ND essentially ‘checked the downwards
deflationary spiral ‘through numerous public works expenditure’....

The sources furthermore comment on the invisible dividend of *hope for ultimate
orderly recovery *(12) that the ND through expanding the role of government was
able to bring, which is difficult to gquantify but vital to appreciate when
considering the ‘paralysing fear’ the Depression had brought to the country
whose economic confidence had been severely depleted. Hence perhaps it is
somewhat reductive to solely consider unemployment figures (‘numbered six
million® 10) to appreciate the extent to which the ND, a fundamentally socio-
economic and paolitical programme brought about recovery, as the programme
seemingly necessitates a more gualitative analysis...

Thus, whilst the ND due to the scale of the intractable Depression ... [was] unable
to bring full economic recovery, one must consider [that] it crucially, *having left
many problems unsolved’ (10) in terms of the main economy, mitigated the
psychological Depression.

It is clear that in this example the student has proceeded on the basis of weighing
up what counts as ‘economic improvement” when a judgement is made about the

recovery brought about by the New Deal - i.e. what criteria for judgement are to

be used.

39


https://qualifications.pearson.com/content/dam/pdf/A%20Level/History/2015/teaching-and-learning-materials/GCE-History-guidance-to-application-of-valid-criteria.pdf
https://qualifications.pearson.com/content/dam/pdf/A%20Level/History/2015/teaching-and-learning-materials/GCE-History-guidance-to-application-of-valid-criteria.pdf

A Level History Coursework Guide 2025-2026 [9HI0/04]

The use of criteria - "What counts?’ - can be seen to be at the heart of many well-
known debates. For example:

s The early nineteenth standard of living: what criteria are being used to measure
quality of life of the industrial workforce — for example, what weight should be
given to higher income versus reductions in freedom of action

« The werdict on Haig’s conduct of the campaign on the Western Front: what
critena are being used to judge his leadership — for example how much weight
should be given to the extent of casualties sustained during the process versus
overall outcome of the campaign?

« The extent of popular support for / opposition to the MNazi regime: what

measures are being used to gauge support? Is lack of overt opposition the
same as consenkt?

In the extract below, Example 2, from a coursework essay on the extent to which
Cromwell was responsible for a Tudor Revolution in Government, the student is
analysing the criteria used by historians to consider what counts as a ‘revolution’ in
government. The student is also analysing the basis of the historian's arguments by
considering the timeframe the historian has used.

Historian's
Example 2 view of what

constitutes
One major change administered by Cromwell that led to a ‘revolution’ in] Laysiution

Tudor government according to Geoffrey Elton is the creation of
governmental ‘departments’. He claims that a bureaucratic system was set— "¢ "'_iE“-"riE“"'s
up in which ‘properly trained officials operated... within specialist criterton
departments’, this was an attempt by Cromwell to separate the work of the

government from the monarch so that administration would 'not depend on

The historian’s

the vigour of the Crown' thus allowing government to operate as a more — Critarion

efficient system as each bureaucrat would operate in their area of expertise
only in order to ensure that the highest quality of work was consistently

generated in each department. This view is challenged by John Guy who

states that Wolsey held greater responsibility for the split in government and

formation of departments for he 'began to appoint specific councillors as Criterion for
alternative wiew

deputies to perform the Council’s judicial function’. Although there was no

formal split under Wolsey, Guy clarifies that the minister laid the grounds for
-

an “essential distinction between executive work and justice’ and thus T Criterion for

alternative view

Cromwell’s responsibility for a ‘revolution’ in this aspect of government is

limited as his actions were arguably only a continuation of the ingenious
plans for administrative reform under Wolsey. Guy's view can be supported
by Wolsey's creation of the Eltham Ordinance in 1526 which acted as a
blueprint for the changes to government, this major act of administration
detailed a reform of the royal household to ensure Wolsey's political
supremacy — thus this evidence is strengthened as Wolsey's known desire for

power would forge the assumption that the intended reforms were in no way

minor and would introduce as much of a revolution as would be had under

40



A Level History Coursework Guide 2025-2026 [9HI0/04]

the modernised system of government departments. This factual detail
exposes the reformist mind-set of the former minister and highlights how in
the context of Wolsey's time in power, the ideas proposed were far more

revolutionary than under Cromwell thus reducing his responsibility for the

revolution as his role was reduced through the knowledge that Student's eriterion

reorganisation of the household was a concept clearly detailed by Wolsey, | for judgement

not Cromwell. Additionally, Elton’s view can be undermined through his
Second criterion for
approach to his investigation of Cromwell’s work in Tudor government. A~ g dent's judgement

noticeably narrow time span is referenced by Elton to support his claims for
Cromwell’s creation of a ‘revolution’, making his actions seem far mare
reformist and omitting any major reference to Walsey which would greatly

reduce the significance of Cromwells work,

The use of ‘generic’ criteria

The discussion above identifies the historians® use of substantive criteria for
judgement - those that arise specdifically from the discussion of the subject matter
of the enguiry. Students also look to explain and evaluate differences between
historians using generic criteria such as purpose, methodology, schools of thought,
etc. While these clearly can have a key bearing on differences of view and nature of
conclusions reached in some enquiries, it is not necessary to use them and students
should not strain to do so where the subject matter or the content of the works
they have chosen does not lend itself to such a discussion. It also follows that it is
not necessary, when initially choosing an enquiry, to strive to find works where the
methodology, purpose, or schools of thought have a bearing. At this level, students
may not be able to engage with issues of methodology, for instance - unless these
are readily apparent (for example, if students can engage with the differences of
wiew emerging from in-depth local studies compared with national surveys). It is
sufficient for students to be able to show (as the student exemplified above has)
the basis for differences from the substance of the arguments - that difference can
result from the criteria used to select evidence (e.g. timeframe) and to form
judgements.

If generic criteria are used, they should be related specifically to the substantive
discussion of the enguiry. In this extract below, generic comment is offered, but not
applied to the discussion of differing views. It does not raise the attainment of the
student and tends to detract from, and weaken, the quality of the response.

Example 3

‘Elton’s view on the departments within the government would therefore | Generic

be seen as convincing as no historian of those mentioned have strongly statement not
criticised his opinions to a full extent, suggesting his view may be correct | shown to
and definite. Though some may argue Cromwell’s influence may differ in | 3Pply to this
weight for the responsibility of his role in transforming the departments enquiry
within the Tudor government, they still ultimately agree with Elton in this
instance. They may result in different views due to their process of history”
and the system they used in order to find out the information to answer
their initial questions. The first step in the process of history is the enquiry
this crucial step is the ultimate reason as to why historians differ in their
wviews and why historians may have disagreed in their views on Cromwell's
impact of the revolution of Tudor government. If historians have

|-
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conflicting enquires and are starting the process of methodology finding Generic
out about different areas and point of views of a particular topic, this will | satement
therefore result in their views clashing.’... nat applied

The difference in the historians’ views may be caused due to their

methodology; a step in the process of history. The methodology is a

crucial part contributing to the analysis historians make, it will influence sG-t:::rl:;nt
their work on specialism, and the use of others work and sources. Some nat 5huwnr
historians may draw economic studies, enquire with specific key 10 anniy 1o
individuals to discover a more personal viewpoint. Elton’s viewpoint on the :‘F;:rmial
Cromwell’s change in the Privy Council may not be as strong as his in this
opinion on the departments of the government, as this view faced more enquiry

criticisms, Other historians see Cromwell’s role in a more negative light,

even to the extent he was not at all responsible for the changes made and
should not receive the credit.

The use of criteria in overall judgement

Students need to use their own criteria to come to an overall judgement.
'Evaluation requires detailed engagement with historians’ arguments [and]
evaluation is a matter of applying criteria - we cannot make a judgement without
them - rather than simply "checking the facts’.” In coming to an overall
conclusion, students should take account of the differences of view they have
encountered and make the grounds for (criteria for) their own judgement clear. The
example below (the concluding paragraph to the work of the student in Example 2)
shows criteria being employed for the student’s own judgement.

Example 4

In conclusion, Elton’s view that Thomas Cromwell held responsibility for a

‘revolution’ in Tudor government is overall unconvincing. He appears to_| crierion
restrict the time periods in which he investigates Cromwell’s contribution
to reform in order to make the minister’s actions appear as significant and
reformist as possible when in fact they are merely a continuation of ideas—; Crterion
implemented before the minister's time in power, an example being
Woaolsey's plans for a reduced Council to carry out administration as
highlighted by Guy as a primary aspect of his angument. Elton’s failure to
consider Cromwell’s actions in the wider context of Tudor government
reduces the credibility of his argument significantly and highlights the
importance of the points raised by Starkey in regards to the existence of a
small, select Council before Cromwell, showing it as a necessity triggered
by Henry's careless reign rather than an ingenious attempt at
revolutionising government under Cromwell. Additionally, Guy's claim
takes a more open approach that explores the actions of Wolsey in
beginning the departmentalisation of government, showing how
Cromwell’s actions were arguably a reflection of following the instructions
of a "blueprint’ forged by Wolsey. Although credibility could be given to

Elton’s view in regards to the revolutionary change to the role of

Parliament, the fact that both Guy and Starkey offer this same
interpretation shows no more reliability in Elton’s work as the change to
Parliament was indisputable. Overall, it is clear that the balanced
interpretation of Guy - in particular - as well as the wider context

approach of Starkey undermine Elton’s claim and show that Cromwell held

very limited responsibility for a revolution in Tudor government. | owverall judgement,
| based on clear
criteria and
consistent with the
reasoning and
argument that
precedes it
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Structure

There is no set structure for coursework, as this may depend on the nature of the debate in
question. The exemplar included in this booklet is a good indicator of how best to structure your
work.

Edexcel state, “students are required to present their own view and to analyse three relevant works.
The assignment may be divided into sections or be completed as a continuous essay. The use of
subheadings is permitted. Students may find it helpful to complete the assignment in two sections
(or indeed four), devoting the first part to the presentation of their view and the second part (or the
following three parts relating to each of the bullet points) to the analysis, explanation and evaluation
of the differing interpretations in their three chosen works. In reaching a judgement on the view,
students must refer to their three chosen works and should make use of supplementary reading. If
the assignment is divided into sections, it would seem appropriate for approximately one-third of
the words used be devoted to the first section”.

A suggested structure, in line with the above and exemplar:

Section Skills Structure Breakdown

1 Introduction Introduce the debate, outline the three
interpretations and your line of argument
[overall judgement on your chosen works]

2 Analyse the ways in which

interpretations of the question, Summary and evaluation of Interpretation 1

problem or issue differ.

Summary and evaluation of Interpretation 2

Summary and evaluation of Interpretation 3

Evaluation of differences between
Explain the differences you have interpretations, applying valid criteria,
identified. integrating contextual knowledge and
supplementary works

Evaluate the arguments, indicating
4 which you found most persuasive Conclusion
and explaining your judgement.

Evaluation dos:
v Identify the argument
v |dentify the differences between works
v" Apply own knowledge
v" Apply criteria to evaluate
v' Integrate supplementary works [i.e. add after evaluation of 1]

v Stray from your question

v' Give narrative that serves no evaluation purpose
v Focus on biographical detail
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Edexcel Word Count Guidance

It is recommended that students write between 3,000 and 4,000 words for their assignment.

e Footnotes may be used. These are not included in the word count but they must not be used to
develop the student’s line of argument.

e Appendices may be included, containing material to which the student has made reference in
their assighment, for example extended quotations or extracts or data. These are not included in
the word count.

o If students submit an assignment which is under the minimum word count of 3000 or over the
maximum of 4000, then they may not be able to achieve full marks.

e Students should be advised that if they exceed the word count, it is less likely that they will be
able to satisfy the requirement of production of a concise response.

e Assignments which are more than c.10% of the word count over the maximum of 4,000 words
should be judged as not having met the requirement for concision that is contained in the level
descriptors. This will prevent the award of the top mark band in a level even if the other qualities
are displayed.

Edexcel rules about the use of Al

All work submitted for qualification assessments must be the students’ own. Students must be made
aware that the use of Al tools in coursework could mean they are in breach of this requirement, as
exemplified below:

Students should not be using Al tools to select relevant works.

If a student uses an Al tool to select suitable works, then they will not be able to access relevant
parts of the mark scheme that reward this skill. Students should be reminded that the selection of
appropriate reading forms part of the first bullet point of the mark scheme at each level: ‘A range of
material relevant to the enquiry has been identified and appropriately cited....”

Additionally, the specification emphasises the student’s independent role in researching and
selecting appropriate works. ‘Students must exercise their own judgement in selecting which
resources to use and deciding how to use them. If teacher-review of student proposals indicates that
the three works do not provide sufficient scope, it is up to the students to identify a collection which
does. The precise works should not be selected by the teacher, although teachers may offer advice
on relevant reading.’ Al should not therefore be selecting works for students.

Students should not be using Al tools to plan their coursework assignment.

If a student uses an Al tool to plan and structure their coursework assignment, this could be a breach
of the requirement to ensure that the work submitted is their own. Students should be reminded
that the organisation of the assignment forms part of the fifth bullet point at each level, ranging
from ‘some attempts to structure the answer’ at level one to ‘well organised’ at level five.

Al should not therefore be planning the assignment for students.

Students should not be using Al tools to help write their coursework assignment.
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If a section of work is reproduced directly from an Al generated response that section cannot
contribute towards the final mark awarded.

If students do use Al tools for coursework, then they must clearly reference this on their
assignment and teachers must ensure this is taken into account when applying the mark scheme.

If a student uses Al tools in such a way that the work they submit is not their own, and fails to
make reference to this on the work, then they will have committed malpractice. Where teachers
have doubts about the authenticity of the work they must investigate and report to Pearson.

Resource record sheet

Students are reminded about the importance of the resource record sheet for evidencing research
and demonstrating they have carried out an enquiry in an appropriate manner. This sheet can be
used, for example, to show evidence of wider reading and to support students’ decisions about the
selection of specific works.

Coursework authentication sheet

Students are also reminded that the coursework authentication sheet has now been updated
[February 2024] to make clear reference to the use of Al tools. Students and teachers are required to
sign this sheet to declare that the work submitted is their own.

JCQ guidance on use of Al in assessments For further guidance on the use of Al in coursework please
see the JCQ's guidance on Al use in assessments: protecting the integrity of qualifications which can
be found on their website: https://www.jcg.org.uk/exams-office/malpractice/artificial-intelligence/
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Coursework Proposal Form

Please note that what you write here is submitted to Edexcel’s Coursework Advisory Service. All
titles, interpretation summaries, chosen and supplementary works are sent to Edexcel to approve
before you begin your first draft.

Checklist Yes No

Approving an appropriate enquiry focus

Have you chosen from [and/or adapted] the Edexcel questions
booklet.

Does your question follow the question framework in the
specification? [including the three bullet points]

Is there a suitable range of published/other resources for the
topic?

Have you identified three chosen works?

Have you identified three supplementary works?

Does the question require analysis and evaluation of an issue
about which there are differences of interpretation? [i.e. are
there clear differences in interpretation of this issue]

Approving an appropriate proposal

Have you listed three relevant published resources for detailed
analysis?

Are your three historians named?

Have you checked that your three authors are historians, in line
with Edexcel’s guidance?

Have you identified appropriate sections, chapters or articles?

Have you read and summarised the appropriate sections,
chapters or articles?

Have you included your Resource Record with your proposal [this
will not yet be finished, but should show your research and
summaries so far].

Have you identified differences of view?

Does your summary suggest that your proposal is focused on
issues which give sufficient scope for discussion of
interpretations?

Does your task appear manageable within 3,000—4,000 words?

Is this proposal your own [remember that these proposals are put
through an Al detector and are sent to the exam board]




A Level History Coursework Guide 2025-2026 [9HI10/04]

Coursework title:
Historians have disagreed about...

What is your view about...

With reference to three chosen works:

¢ analyse the ways in which interpretations of the question, problem or issue differ

¢ explain the differences you have identified

* evaluate the arguments, indicating which you found most persuasive and explaining your judgements.

Summary of differences in interpretations / views on this question.
Provide at least three points of view or differences of emphasis, claim or judgement in relation to this
coursework title

View 1

View 2

View 3

Relevant publications: Your three chosen works
Include the title, author, date of publication and page/chapter numbers. .

Chosen work 1

Summary of
interpretation i.e.
main argument

Context of
writing/purpose/
background of
historian

Chosen work 2

Summary of
interpretation i.e.
main argument

Context of
writing/purpose/
background of
historian
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Chosen work 3

Summary of
interpretation i.e.
main argument

Context of
writing/purpose/
background of
historian

Relevant publications: Your three supplementary works
Include the title, author and date of publication.

Supplementary
work 1

Summary of
interpretation i.e.
main argument

Context of
writing/purpose/
background of
historian

Supplementary
work 2

Summary of
interpretation i.e.
main argument

Context of
writing/purpose/
background of
historian

Supplementary
work 3

Summary of
interpretation i.e.
main argument

Context of
writing/purpose/
background of
historian
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Resource Record

You will be given a copy of Resource Record to complete. You must use Edexcel’s proforma; you

cannot create your own. This can be hand written or typed. When submitted, it must be handed in

on paper, along with the final coursework piece.

https://qualifications.pearson.com/content/dam/pdf/A%20Level/History/2015/forms-and-

administration/Coursework-resource-record-November-2020.docx

and date resource
record checked

Teacher initials

Student
date(s)
when
accessed

Student comments

Page/web
reference

Pearson Edexcel Level 3 Advanced GCE in History

toursework resource record

The three works chosen for the
assignment must be asterisked.

Centre name:
Candidate name:
Resources used.

Please refer to the new guidance on digital submission of courseweork from the summer 2021 series onwards.
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Coursework Authentication Sheet

You will be given a copy of the sheet below to complete when you submit your coursework:

https://qualifications.pearson.com/content/dam/pdf/A%20Level/History/2015/forms-and-
administration/coursework-authentication-sheet-february-2024-updated.docx

Coursework authentication sheet

Pearson Edexcel Level 3 Advanced GCE in History
.ﬁ!ﬂuﬁlﬂl‘_'l‘ll title:

Hewe yvou received advice an tha itk from Lhe | v/N

Azsigament guidance servica?

Cantre name: Cenlre number:
Candidaba meme: Candidate nurmber:
State the examined oplions thel are being Laken:

Paper 1:

Paper 2:

Paper 3:

Mark Comments {Cﬂmrﬂﬂrll box expands as yvou slard E‘-'?[Er.iﬂ;l .!e.:-:a_r
awarded

Word

Sount
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Pearson
Edexcel
Teacher declaration

[ declare Lhal Uhe work submilted Tor assesement has been carried oul withoub
pasislance olhear Lhan that which i soceplable according to the rules of the
specification. 1 certily that to the best of my knowledge the evidence subm itbed
lor this assignment is the learmer’s awn. The learner has clearly referenced ery
malerigls used in the work. To the bast of my kaowledge, il any arlificial
intelligence (AL} lools have been used in the wark, Lhe learner has clearly
referenced these, and [ have Laken this inba aceount in agplying the mark
schame. [ have nat solaly used Al bo mark the leamear’s work. [ understand that
lalse declaration is & ferm alf malpractice.

ASEEsS0r name

A S S

signature Date

Candidate declaration

[ cartify thel the woark submitbed fer this assessment = my awn. [ have cleardy
referenced any materals used in the work. 1 understand that the use o artificial
ir'll‘.lE'||il':'|lE-I"|I'.'E (AL} Lools could mean thal [ am unabla b accass EE[.'IEC“.E al tha
merk schamea. 1 have claarly referenced any Al Lools il wsed. [ understand thal
[alge daclaration i€ &2 farm af malpractice.

Candidate
signature

Dale

Additional Candidate declaration

By signing Lhis addilional declaralion, you agree Lo your wark being used Lo support
Professional Development, Onling Support and Training of Cenlre-Assessors and
Pearson Moderators.

Candidate
signature

Date

Plegge rafer o e new guidance o digitad sculviissinn of cowrdewark ram Lhe
summar 2021 saries aiwands.

Plagse rafar to e 00 guidance an Lhe use of artifioad intelligence in coursewark  f

regoired: ips:Swww iog. ong. uik/erams-office/mailprachice/artificial-intailigence,
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Remaining FAQs

Can | do the same question as someone else?

Yes, as long as you have a suitable range of works to enable you to produce an individual response.
Edexcel state, “where all students are following the same topic area, they should not all be
evaluating the same three chapters, articles, etc. Students must exercise their own judgement in
selecting which resources to use and deciding how to use them”

“It is not acceptable for all students in the same cohort to use the same three works. It may be that
individual students within a cohort end up choosing the same three works; however, we would
expect to see evidence in the student's resource record sheet that a range of resources has been
consulted and that the students have independently selected the historians’ works”.

Is there are set structure?

Edexcel state, “students are required to present their own view and to analyse three relevant works.
The assignment may be divided into sections or be completed as a continuous essay. The use of
subheadings is permitted. Students may find it helpful to complete the assignment in two sections
(or indeed four), devoting the first part to the presentation of their view and the second part (or the
following three parts relating to each of the bullet points) to the analysis, explanation and evaluation
of the differing interpretations in their three chosen works. In reaching a judgement on the view,
students must refer to their three chosen works and should make use of supplementary reading. If
the assignment is divided into sections, it would seem appropriate for approximately one-third of
the words used be devoted to the first section”.

How much historical context do | need to include in my response?

Remember that coursework focuses on historical interpretations rather than content; the
assessment objective weighting for coursework is split 5% AO1 and 15% AO3. Therefore, the focus is
primarily on using contextual knowledge in the process of evaluating interpretations and forming
judgements in response to the question, rather than in simply presenting extensive own knowledge
on the topic. Your coursework essay is not like a Paper 1 or 2 essay, where you are solely analysing
historical events.

Of course, you will need to apply your understanding and knowledge of the historical context to your
evaluations of the historians’ arguments. This should be integrated [woven] into your evaluation;
avoid lengthy introductions/sections that focus on historical context.

At Level 5 it is noted in the mark scheme that ‘contextual knowledge of the issues is fully integrated
into the discussion of the debate.” Contextual knowledge will be a good measure for challenging or
agreeing with interpretations and is therefore important to the overall discussion.

Do I need to discuss historians’ methodology in my essay?

Edexcel state, “it is not necessary for students to discuss a historian’s methodology as part of the
evaluation of interpretations. The coursework question asks students to analyse the ways
interpretations differ, to explain these differences and evaluate the arguments as well as presenting
their own view. Methodology may be a useful criterion by which to judge the interpretations, but
this will depend on the works chosen and it is not a requirement. It may be useful to discuss
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methodology and why accounts differ as part of the taught skills course in order to develop
students’ general understanding of historical interpretations.

Do | need to include a word count?

Final submissions must include a word count. Footnotes are not included in the word count but they
must not be used to develop the student’s line of argument. The word count is from 3,000 to 4,000
words. If students exceed this guideline it is less likely that they will be able to satisfy the
requirement of production of a concise response.

How much feedback will | get?

Edexcel state, “teachers must check the works selected by students to ensure that they will enable
the student to complete the assignment and exercise sufficient supervision to be satisfied that the
research is being undertaken independently and that students remain focused on the assignment”
[i.e. checking resource records, which should be continuously updated throughout coursework
planning and writing].

“Teachers must review the student’s first complete draft. The guidance may indicate to students if
any element of the task requirements is absent or given insufficient attention. Guidance must
remain ‘general’, which is defined as guidance that enables students to use their initiative in making
amendments and improvements independently”.

“Teachers may help students to understand rubrics, assessment criteria and controls.

“Teachers must not give detailed feedback to individual students about how to improve work to
meet the assessment criteria. The guidance provided prior to final submission should only enable
students to take the initiative in making amendments, rather than detailing what amendments
should be made.

“Teachers must not mark work provisionally with a view to sharing that mark with students so that
they may then improve it, or return work to students to make changes after it has been marked”.

What happens if | am ill on the final submission date?

Unfortunately, just like with examinations, if you are absent on the submission date, you cannot
hand it in at a later date. The centre [KLS] cannot accept late submissions, just like they would not be
allowed to accept students sitting a GCSE or A Level exam on another day.

In the event of absence, the same process applies to coursework as with exams; we would write to
the exam board to advise them of your absence, ideally including medical evidence from a doctor.

Similarly, the centre cannot accept electronic submissions on the final due date. Please remember
that coursework must be submitted on paper and cannot be submitted electronically.
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